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AN EXPERIMENTAL STUDY OF CLOZE AND ESSAY WRITING FOR 
MEASURING GRAMMATICAL ABILITY OF EFL STUDENTS
Abstract
Since it is usually thought that knowing a 
language requires the ability to use the language, 
language teaching and testing should be integrative,
i.e., they should complete each other. Grammatical 
ability of the language learners has traditionally 
been measured by indirect and non-integrative means 
like discrete-point tests rather than by integrative 
and indirect means like cloze and integrative and 
direct means like essay writing.
The purpose of this study is to determine the 
functional relationship among three techniques for 
testing grammatical ability— two indirect measures 
(selected-deletion cloze and multiple-choice cloze) 
and one direct measure (essay writing). An
experiment was conducted using intermediate level 
students from Bilkent University, School of English 
Language (BUSED in Ankara, Turkey as subjects. The 
goal of the study was accomplished by correlating 
the testing techniques with each other. The 
correlations were done using the Pearson Product 
Moment Correlation. Additionally, a one-way Anova 
was run for each set of scores to determine the 
variability of scores, and the descriptive
statistics were also done to compare the means and 
standard deviations of these testing techniques.
The results showed that the selected-deletion 
cloze and multiple-choice cloze did not correlate
significantly with essay writing implying that the 
essay writing did not measure the same thing as the 
two cloze tests. However, selected-deletion cloze 
and multiple-choice cloze tests correlated with each 
other, implying that they seemed to measure the same 
thing. In addition, the result of the one-way Anova 
showed that there was no significant difference 
among these measures in terms of the variability of 
scores. However, according to the descriptive 
statistics, essay writing seemed to discriminate 
among the students better than the two cloze tests.
Since the total number of subjects in this 
study was small, only 16, further research needs to 
be done with a larger number of subjects to 
determine conclusively how well cloze can be used as 
a functional measure of learner's grammatical 
ability.
CHAPTER 1 
INTRODUCTION
1.1 Background.. ,q£ .the . Study
Testing is an important part of every teaching 
and learning experience. Well-made tests can help 
create positive attitudes toward the class and can 
benefit students by helping them master the 
language. They can help teachers to diagnose their 
efforts and as well as those of students (Madsen, 
1983).
What has made grammar tests popular with 
teachers is that much ESL/EFL teaching is based on 
grammar. Since EFL teaching at the universities in 
Turkey is mostly based on grammar, the testing of 
grammar should have an important place in EFL 
teaching. There are a variety of tests that are 
used in measuring the learner's knowledge of 
grammar. Grammar tests, like limited response, 
simple completion, cloze procedure, and multiple- 
choice cloze, are designed to measure student 
proficiency in matters ranging from inflections to 
syntax. Grammar tests measure linguistic 
competence rather than communicative competence. 
Usually tests of linguistic competence are discrete- 
point tests which are relatively simple to score 
(Krashen & Terrell, 1983). The term "discrete- 
point" was coined by Carroll (1961) when he stated 
that language proficiency can be divided into 
separate linguistic components and skills in such a
way that each skill or component can be tested in 
isolation from others.
Discrete-point tests are based on the 
assumptions that there are specific structure points 
and their mastery constitutes "knowing" a language. 
The proponents of discrete-point tests view language 
as a system composed of a finite number of items and 
feel that testing a representative sample of these 
items will provide an accurate estimate of 
examinees' language proficiency.
While the construction of discrete-point tests 
is relatively simple, they are criticized by some 
researchers. Aitken (1979) states that a discrete- 
point test constructed on the basis of a 
representative sample of the language will be too 
long to be practical, but anything less than a 
representative sample of the language will 
significantly affect the validity of the test as a 
determiner of language proficiency. Further, 
according to Oiler (1976), discrete-point analysis 
is unworkable as a basis for testing languages 
because certain crucial properties of language are 
lost when its elements are separated and discrete- 
point tests do not require a person to deal with 
language. However, it is more difficult to 
construct and evaluate tests that tap a student's 
ability to use the language in a communicative 
situation (Krashen & Terrell, 1983). Although Oiler 
advocates the avoidance of isolating linguistic
elements into "discrete-point items”, Cohen (1980) 
states that "some discrete-point testing is probably 
unavoidable because a true discrete-point item 
implies only one element from one component of 
language that is being assessed in one mode of one 
skill” (p.16).
One of the opponents of discrete-point tests, 
Carroll (1961), has suggested using types of tests 
which focus on the total communicative effect cf an 
utterance rather than its discrete linguistic 
components. This type of test, referred to as 
"integrative", taps the total communicative 
abilities of second language learners. Thus, a 
rival philosophy of testing has emerged in which 
more than one point at a time could be tested. 
Integrative tests tap communicative competence 
factors— those factors crucial to how a language is 
used for communicative purposes (Jakobovits, 1970). 
From Oiler's (1973) viewpoint, integrative tests and 
discrete-point tests can be placed along a continuum 
ranging from highly integrative at the one end to 
highly discrete-point at the other despite the fact 
they are theoretically different.
Oiler et al. (1976) have claimed that language 
proficiency may be a more unitary abstract entity 
whose components may function more or less similarly 
in any language based task. They also suggest that 
language can be treated in a more holistic manner in 
testing. Oiler (1973) has noted that integrative
tests assess the skills which are involved in normal
communication. He explains, in any normal use of
language, the sequence of linguistic elements that
occurs is restricted by various kinds of context:
In production of language, expectations 
are formed as to what the output should 
look like, and the output is modified 
until it conforms to the expectations. In 
reception of language, expectancies are 
constantly generated as to what is likely 
to follow in a given sequence, and are 
modified to match received input. The 
first process is actually one of 
synthesis-by-analysis and the second is 
one of analysis-by-synthesis. In both 
cases, there is a matching of physically 
realized signals to expectancies generated 
on the basis of an underlying grammar.
(p.8)
In place of discrete-point tests. Oiler (1976)
has argued in favour of a special class of
integrative tests, namely, pragmatic language tests.
A pragmatic testing approach can be interchangeable
with integrative tests (Oiler and Perkins, 1978).
According to Oiler and Perkins, integrative tests
are a much broader class of tests that are usually
pragmatic, but pragmatic tests as a subclass of
integrative tests are always integrative. Oiler
(1979) defines pragmatic tests more precisely as:
.... any procedure or task that causes the 
learner to process sequences of elements 
in a language that conform to the normal 
constraints of that language, and which 
requires the learner to relate sequences 
of linguistic elements via pragmatic 
mapping to extra-linguistic context, (p.6)
Cohen (1980) claims that there is also a
distinction between more and less pragmatic tests
that are the subsets of integrative tests. 
According to him, the extent to which students are 
motivated by the task to really get into the 
communication act, receptively or productively, 
makes a particular integrative test pragmatic. 
Oiler and Perkins (1978) argue that one important 
consideration in constructing pragmatic tests is 
that "the passages of contextually connected 
discourse from which the tests are fashioned be of 
interest to the population tested" (p.46).
Oiler and Richards (1973) recommend as an 
alternative to discrete-point tests several tests of 
integrative skills including cloze. Cloze tests 
have the potential to provide a much more valid 
assessment of language proficiency than does the 
discrete-point test because the cloze test draws on 
the overall grammatical, semantical, and rhetorical 
knowledge of the language, and also requires the 
learner to understand key ideas and perceive 
interrelationships within a stretch of continuous 
discourse in order to produce an appropriate word 
for each blank. So, it is considered to be a 
reflection of the person's ability to function in 
the language (Hanania & Shikhani, 1986). The cloze 
test is also more apt to offer insights into the 
"human mind" because the major strength of the 
pragmatic test "lies in the fact that it does 
reflect a natural use of language" (Bondaruk, Child 
and Tetrault, 1975, p.90).
While integrative tests, like cloze tend to 
rely on recognition and show how well students know 
facts about the language, other integrative tests, 
like essays, require active or creative knowledge 
and show how well students can use the language. A 
comparison of an essay-writing test and a cloze test 
was previously investigated by the AUB (American 
University of Beirut) Office of Tests and 
Measurements (Miller, 1978). They found a positive 
correlation of .68 between cloze and composition 
scores. Hanania and Shikhani (1986) agree that "a 
cloze test, by combining the advantages of 
integrative testing and objective scoring, might 
serve a purpose similar to essay writing" (p.99).
1.2 Goal of the Study
The primary goal of this study is to find out 
whether the cloze procedure— selected-deletion cloze 
and multiple-choice cloze— can supplement an essay 
test in measuring the learner's knowledge of 
grammar, in this case, the ability to use English 
prepositions on. In, and ni.
The reason for comparing the cloze procedure 
and essay testing for measuring the learner's 
knowledge of grammar is that the cloze procedure, by 
combining the advantages of integrative testing and 
objective scoring, might serve a purpose similar to 
essay writing. If these testing procedures seem to 
measure the same ability, then teachers can test a
specific grammatical feature on an at-will basis.
The choice of function words, namely prepositions, 
is that they are more predictable than content words 
(Coleman & Blumenfeld, 1963) and also most English 
language learners in Turkey have difficulty in using 
English prepositions correctly because some of these 
occur either as a vocabulary item in Turkish or as 
suffixes, not prepositions, in Turkish. Qn, in, nt 
in English occur as a single suffix (-da) or its 
harmonic variations in Turkish.
1.3 Research Question
The purpose of this study is to find out how 
selected-deletion cloze and multiple-choice cloze 
correlate with each other and with an essay test in 
measuring the learner's ability to use the 
prepositions on, in and ai in an EEL situation.
1.4 Hypotheses
1.4.1 Null Hypotheses
a. There is no significant correlation between 
the selected-deletion cloze and multiple-choice 
cloze in measuring the learner's knowledge of 
prepositions nn, in and at in an EEL situation.
b. Similarly, there is no significant 
correlation between either of these two cloze tests 
and an essay test in measuring the learner's 
knowledge of the prepositions an, in and at in an 
EEL situation.
1.4.2 Experimental Hypotheses
a. There is a significant positive correlation 
between the selected-deletion cloze and multiple- 
choice cloze in measuring the learner's knowledge of 
the prepositions on. In and ai in an EFL situation.
b. Similarly, there is a significant positive 
correlation between both of these two cloze tests 
and an essay test in measuring the learner's 
knowledge of the prepositions iin, in and ai in an 
EFL situation.
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1.5 Definitions
1.5.1 Cloze procedure
The cloze procedure is the process of
systematically or randomly deleting words from a 
passage and replacing them with blanks to be filled 
in by the student. Regular cloze passages measure 
general linguistic ability, but certain kinds of 
non-standard cloze, as used in this study, like 
selected-deletion, multiple-choice and inflectional 
cloze, can be used to measure grammar (Madsen, 
1983). Madsen also states that, in these multiple- 
choice grammar cloze tests, it is not necessary to 
have exactly the same number of words between each 
blank. For example, function words or content words 
can be deleted to measure grammar as the
prepositions in, nn and ai are deleted in this 
study. Three possible scoring methods are used for 
scoring a cloze test. These are (1) exact-word
method, (2) synonym scoring and (3) sensible scoring 
(Oiler and Perkins, 1978).
1.5.2 Essay writing test
The essay writing test is a process where 
subjects are asked to write an essay on a topic 
(given or not given) within a certain time limit. 
An essay writing test can be used to measure 
subjects' skills in specific areas, such as their 
knowledge of rules of grammar and usage, mechanics, 
sentence structure and syntax (Thaiss & Suhor, 
1984). It requires the subject to draw upon several 
language skills simultaneously and involves complex 
processing of language. Scoring methods used for an 
essay writing test are (1) holistic scoring, (2) 
analytical scoring, (3) T-unit analysis, and (4) 
primary trait scoring (Reed, 1984).
1.6 Methodology
1.6.1 Subjects
Eighteen students in an intermediate level 
class at Bilkent University School of English
Language (BUSEL) in Ankara, Turkey took part in the
study. The reason for selecting this class was that 
the teacher of the class volunteered and it was
expected that no problems would be met in the
collection of data.
1.6.2 Materials
The subjects were first given an essay-writing 
test. Two of the essays were then selected because
the prepositions in, and ai had been used the
most in these essays, and next modified both as a 
selected-deletion cloze test and a multiple-choice 
cloze test.
1.6.3 Data Collection Procedures
The subjects were asked to write an essay on 
the given topic "Describe yourself and the room you 
live in". The subjects were then matched according 
to their essay results and divided into two groups. 
While one group took the first essay for selected- 
deletion and the second essay for multiple-choice 
cloze tests, the other group took the first essay 
for multiple-choice and the second essay for 
selected-deletion cloze tests.
1.7 Data Analysis Procedures
The exact-word method was used for scoring the 
cloze tests. The essays were scored for the number 
of correctly used prepositions, ¿m, in and ni. All 
the scores obtained on these three different tests 
were converted to percentages and compared using 
Pearson Product Moment Correlation.
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1.8 Expectations and Limitations
In this study, a significant positive 
correlation was expected between each of the two 
cloze tests and the essay test and between the two 
cloze tests. This study is limited to learners in 
an EFL situation in Turkey and to the testing of
grammar, specifically the prepositions ûn, in and 
at.
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1.9 Organization of Thesis
Chapter 2 contains a review of literature about 
the cloze procedure and essay testing.
Chapter 3 covers the methodology section 
including data collection and analysis procedures.
Chapter 4 presents the data and analysis of the 
data, and discussion of the results.
Chapter 5 gives an overall summary of the 
study, and conclusions drawn from the results. The 
study is assessed and also implications for the 
classroom and further research are presented.
REVIEW OF LITERATURE
CHAPTER 2
2.1 Introduction
According to the literature, there are at least 
four major types of language teaching syllabi—  
structural, situational, topical and notional 
(McKay, 1978; Shaw, 1977). The primary focus of the 
structural syllabus is the grammatical structure of 
the language and these linguistic structures are 
selected and graded on the basis of simplicity, 
regularity, frequency and contrastive difficulty 
(Cohen, 1980). A theoretical and practical
framework has appeared for a syllabus integrating 
clearly identified linguistic features with 
communicative needs (Munby, 1978). New criteria
have also appeared for selecting linguistic features 
to include in a communicative syllabus (Valdman, 
1978).
Whatever syllabus is selected for language
instruction, the question arises of how to assess 
how well the students have mastered vocabulary items 
and grammar points (Valette, 1977). According to 
Valette, the tester tests for two things 
manifestation of linguistic competence and ability 
to communicate.
There are various types of tests used for 
measuring the learner's grammatical knowledge, i.e., 
linguistic competence. Tests of linguistic
competence are discrete-point tests that focus
attention on one point of grammar at a time (Krashen 
& Terrell, 1983). These tests tap knowledge of 
vocabulary and recognition of correct grammatical 
structures (Aitken, 1979). According to Farhady 
(1979), the tenet of the discrete-point approach has 
involved each point of language (grammar, 
vocabulary, pronunciation or other linguistic 
properties) being tested separately, but this does 
not imply that all grammar tests are always 
discrete-point. Grammar points all well learned, 
but learned separately and unrelatedly, do not 
constitute proficiency in language because language 
is essentially different in type from any list of 
discrete items (Belasco, 1969).
Critics of discrete-point testing have felt 
that such a method provides little information on 
the student's ability to function in actual 
language-using situations. Thus, researchers, like 
Carroll (1961), have suggested using tests referred 
to as "integrative”. An integrative test is based 
on the assumption that "knowing" a language must be 
expressed in some type of functional statement 
(Aitken, 1979). According to Farhady's (1979) 
classification, the cloze test, dictation, 
listening, reading comprehension and oral interviews 
are some well known integrative tests. He, however, 
states that discrete-point and integrative tests may 
provide the same results although they are regarded 
as the two opposing extremes of a continuum.
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Of these integrative tests, according to 
Farhady's (1979) classification, the cloze test 
requires both linguistic ability and the ability to 
relate the sequences of linguistic elements to their 
normal appropriate context (Oiler, 1979) although 
Jones (1977) states that the cloze test is only a 
means of evaluating linguistic knowledge, and not 
functional language ability.
Essay writing is a way to test functional 
language ability. As a test of ability to write 
correctly, the writing of an essay on an assigned 
topic enjoys great prestige because an essay test 
forces the learner to think and to use his/her 
knowledge of the language correctly (Lado, 1964). 
Thus, it can be compared with the cloze for 
assessing the learner's ability to use grammar 
correctly since cloze is also a measure of the 
learner's ability to use his/her grammatical 
knowledge correctly (Cohen, 1980) but does not 
represent interactive communication (Carroll, 1980).
This chapter describes these two testing 
techniques, the cloze procedure and essay writing 
test, for assessing the learner's knowledge of 
grammar and ability to use the language and the 
research that supports these techniques.
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2.2 Overview of the Cloze Procedure
Taylor (1953) describes the cloze procedure as: 
.... a method of intercepting a message
from a "transmitter", mutilating its 
language patterns by deleting parts, and 
so administer it to "receivers" that their 
attempts to make the pattern whole again 
potentially yield a considerable number of 
cloze units. (p.416)
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The term "cloze" comes from the notion of closure in 
Gestalt Psychology and refers to the human 
psychological tendency to fill-in incomplete 
patterns or sequences (Kohler, 1929). It is 
justified on the assiamption that a person who is 
either a native speaker of the language or a 
proficient non-native speaker, based on what they 
know about the language, are able to anticipate what 
words belong in the blanks given the contextual 
clues of the passage (Alderson, 1979).
Oiler (1975) and Chihara et al. (1977) have 
demonstrated that cloze items are sensitive to 
constraints ranging across sentences. Aitken (1979) 
states;
a cloze test requires control of the 
natural redundancy of the language and 
argues that the greater the redundancy, 
the greater the chance the message will be 
comprehended since the redundancy factor 
in natural language allows the testee to 
predict missing elements in a message. 
(p.305)
Alderson (1979) claims that "cloze tests 
provide a measure of core linguistic skills of 
relatively lower-order linguistic skills" (p.219),
i.e., sentence-level grammatical structure. Bachman 
(1985) claims that "the recent research on the cloze 
test has examined the extent to which cloze
deletions are capable of measuring language 
abilities beyond the knowledge of sentence-level 
grammatical structure" (p.535). Bachman (1982), 
Brown (1983), and Chihara et al. (1977) have stated 
that the cloze procedure can test not only lower- 
order linguistic skills within sentences but also 
higher-order skills across sentences, i.e., 
discourse and cohesive factors. Many researchers 
support the idea that the cloze procedure can be 
used as an overall testing technique. Carroll 
(1987) states that the cloze procedure, in the field 
of language testing, has been widely adopted as a 
measure of overall language proficiency in both 
first and second languages. Aitken (1977) says that 
"cloze tests are valid, reliable second language 
proficiency tests" (p.59). In addition, Anderson 
(1976) says that "cloze tests are quick and 
inexpensive to construct" and "no training in test 
construction is required" (p.7).
There has also been discussion on whether the 
cloze procedure relates to reading comprehension or 
to grammar. Oiler (1972) has found cloze to relate 
more to dictation and reading comprehension tests 
than to traditional, as he called them, "discrete- 
point" tests of grammar and vocabulary although he 
and Inal (1971) have found that, for non-native 
speakers, "scores on the cloze test correlated best 
(r=.68) with the Grammar section on the UCLA English 
Second Language Placement Exam. Alderson (1979), on
16
the other hand, argues that cloze in general relates 
more to tests of grammar and vocabulary than to 
tests of reading comprehension. Cohen (1980) states 
that "cloze can be used to check for an awareness of 
grammatical relationships. For an item to be 
correct, it usually has to be grammatically correct 
which means that it displays grammatical agreement 
with other elements in the passage" (p.96). 
According to him, it is possible to obtain 
diagnostic information from the cloze although the 
tester may not necessarily know if knowledge of 
grammar, vocabulary or total meaning of a passage is 
responsible for a performance on any given item.
Although cloze tests which only delete certain 
grammatical categories have been constructed for use 
with native speakers, there has been less 
investigation of these tests with non-native 
speakers. For non-native speakers, Hanania and 
Shikhani (1986) have constructed the cloze test as 
an alternative to a written composition test. They 
have found a significant correlation (r=.68) between 
the cloze and the writing test. Oiler and Inal 
(1971), again for non-native speakers, have 
constructed the cloze as a diagnostic instrument in 
evaluating grammatical knowledge and stated that 
"the cloze methodology seemed to be a highly useful 
technique for testing skills in the use of English 
prepositions" (p.48).
Although research results are in favour of the
17
cloze procedure, there are some questions that 
require answering. Which words should be deleted in 
cloze tests? How should the cloze test be scored, 
evaluated and interpreted? How should it be
constructed? What can the cloze tests be used for?
18
2.2.1 Deletion Types
There are two principal deletion schemes 
employed in constructing cloze tests: fixed-ratio 
and rational. With a fixed-ratio scheme, the 
researcher deletes every -nth word, e.g., seventh, 
while with a rational scheme the researcher chooses 
the words to be deleted in advance, e.g., content 
words, verbs, or function words.
According to Anderson (1976), both systems are 
mechanical and completely objective. Further, 
Jongsma (1980) says that the selective deletion 
systems aimed at particular contextual relationships 
are more effective instructionally than semi-random 
deletion systems, such as every -nth word or every - 
nth noun-verb. However, Oiler (1979) points out 
that some discretionary judgement must be .used when 
applying every -nth word deletion (fixed-ratio 
deletion).
Turner (1988) states that the recent trend in 
cloze research has been to use rational deletion so 
that the test writers can control word types being 
deleted. Cohen's (1980) recommendations for 
deletion are as follows:
In
1. A low frequency word may be deleted if 
this word appears elsewhere in the 
text.
2. If a word is a key word without which the 
passage is less comprehensible, or if the 
word most probably is a new word to 
students, or part of an unfamiliar idiom, 
deleting an adjacent word is recommended.
3. It may also be advisable to avoid 
deleting part of an idiom, particularly 
if the idiom is not a common one.
4. Although deletion of the same word 
several times is acceptable, excessive 
deletion of function words like "and", 
and "the" should be avoided. (Cohen,
1980, p.92)
addition, the frequency of deletion usually
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depends on the difficulty level of the text. The 
first and last sentences are always left 
unmutilated.
2.2.2 ScQxinR..Me.t]iQda
Three different scoring methods have been used 
in literature for cloze tests (Oiler and Perkins, 
1978). These are, from most stringent to most 
lenient, (1) exact-word, (2) synonym scoring, and 
(3) sensible scoring. In exact-word scoring, only 
the word which exactly matches the one which has 
been deleted from a sentence is counted as a correct 
response. In synonym scoring, student response 
words which are considered synonyms of the deleted 
words are counted as correct. Any grammatical, 
contextually appropriate response is accepted as 
correct in the sensible scoring procedure.
Oiler (1972) states that previous cloze
research has shown that exact-word scoring is the 
most efficient and most reliable method of scoring 
the performance of the native speakers of the 
language on a cloze test. Cohen (1980) says that 
scoring is often taken for granted and "the bulk of 
the concern is given to eliciting the test data" and 
that "less attention is paid to determining the 
number of points that each item or procedure is to 
receive and even less attention is paid to 
determining the value of the score" (p.34). He 
suggests that scoring the cloze can be quite simple 
if the tester gives credit only for restoration of 
the exact-word in its correct form. The preferred 
scoring method is to count only exact replacements 
(Jongsma, 1980).
Actually, research on cloze has found very high 
correlations between results using the acceptable 
and the exact-scoring method (e.g., r= .97 in Stubbs 
& Tucker, 1974). However, some research on cloze 
testing with non-native speakers of the language has 
suggested that the less restrictive sensible scoring 
method might be fairer, and still retain its status 
as a reliable scoring method (Oiler, 1972).
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2.2.3 Evaluation of the Test Results
Scoring the test is not the final step in the 
evaluation process because the raw score in points 
does not have any inherent meaning (Cohen, 1980). 
The important point is that scores themselves are
arbitrary. It is the interpretation of the scores
that is the main concern.
Sometimes it is perfectly satisfactory to 
use the raw score, i.e., the score 
obtained directly as a result of tallying 
up all the items answered correctly on a 
test. When this number is not easy to 
interpret, a percentage score is computed 
by referring to the number of items on the 
test the given student answered correctly 
in relation to total items on the test. 
(Cohen, p.38)
For example, a student receives a raw score of 28 
out of 40 points. The percentage score is 28/40 x 
100= 70 percent. This scoring is usually used in
cases where the points on the test do not add up to
1 0 0.
Cohen (1980) also states that the tester should 
pay attention to the following test evaluation 
categories:
1. Clarity of instruction to the students
2. Appropriateness of time actually allotted
3. Degree and type of student-interest in the 
task
4. Level of performance on a class basis and by 
individual students
5. Meaningfulness of data retrieved
6. Appropriateness of scoring procedures and 
weighting
7. Ease of interpretation and evaluation of 
score
8. The extent to which the test expresses what 
the tester set out to assess, (p.ll)
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2.2.4 Uses of the Cloze Procedure
Three types of knowledge— linguistic
knowledge, textual knowledge, and knowledge of the 
world— are called for in order to complete a cloze 
passage correctly (Cohen, 1980). "Cloze procedure 
can measure the difficulty of a text not in terms of 
word length or familiarity, or of sentence length, 
but in terms of a particular student's understanding 
of, and response to, the language structure of a 
text" (Rye, 1982, p.l9).
Research findings have shown that the cloze is 
a good predictor of all language skills (Cohen, 
1980) because it is a combination of integrative 
testing and objective scoring (Hanania and Shikhani, 
1986). The deletion of words at intervals provokes 
thought and requires inference about a larger 
proportion of the text (Rye, 1982). Sutcu (1991) 
states that "it also helps ensure that the students' 
attention is drawn to a wide sample of the passage" 
(p.23).
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2.2.5 Criticisms of the Cloze Procedure
Cloze tests are criticized on the grounds that 
"the task of completing the test is still usage- 
based. It does not represent interactive 
communication and is therefore only an indirect 
index of potential efficiency in coping with day to 
day communicative tasks" (Carroll, 1980, pp.9-10).
Cloze tests are also criticized as lacking 
"face validity", that is, the task (gap filling) 
that the test demands is not sufficiently similar to
any real world authentic situation. Alderson (1979) 
questions the reliability and validity of cloze 
tests saying that different deletion rates and 
starting points applied to the same text produce 
tests which can differ markedly in difficulty,
reliability and validity. Klare, Sinaiko and 
Stolurow (1972) note that a chief criticism of cloze 
is that "it may depend upon short-range constraints, 
that is, almost entirely on the four or five words 
on each side of a blank" (p.83).
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2.3 Essay Writing Tests
One of the most familiar forms of testing the 
writing ability of students is an essay-writing 
task. Essay writing has been used to measure 
students' skills in specific areas, such as their 
knowledge of rules of grammar and usage, mechanics, 
sentence structure and syntax. Various approaches 
have been traditionally used to evaluate university 
students' writing performance. One of the best 
researched tests, essay writing, has been found to 
challenge the student's ability to process sequences 
of linguistic elements under constraints of time and 
to relate strings of the language elements to the 
broader context of experience (Oiler and Perkins, 
1978).
From the viewpoint that essay-writing is 
integrative in nature, the essay test requires the 
student to draw upon several language skills
simultaneously and involve complex processing of 
language. This test also requires production of 
language rather than mere recognition of correct 
items (Möller, 1981). In particular, writing is a 
powerful way of knowing. There is no better test of 
writing proficiency than an actual writing sample 
(Homburg, 1984). Doolittle and Welch (1989) state 
that the essay test constitutes a direct approach to 
the measurement of writing. However, many writing 
tasks have involved abstract essays addressed to an 
unspecified audience, rather that tasks which 
represent the kind of writing commonly done outside 
the classroom.
Although students' writings have traditionally 
been evaluated to judge technical accuracy and 
mechanics (Steele, 1985), Homburg (1984) says that 
holistic evaluation of ESL compositions can be 
considered to be adequately reliable and valid. 
Steele, however, says that holistic ratings which 
are used for evaluating writing samples limit the 
way judgements about the technical accuracy and 
mechanics can be made. Hamp-Lyons (1990) states 
that essay tests often offer a more meaningful 
assessment of students' productive ability than so- 
called objective tests, but only if they are used 
wisely, with understanding of what they do and do 
not do. Wolcott et al. (1988) say that the 
characteristics of essays themselves sometimes may 
generate discrepancies in essay scoring. Cohen
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(1980) suggests that the scoring of the student 
compositions can also be a testing activity.
In writing, the kind of assessment strategy the 
teacher uses depends on the purpose that is to be 
achieved. Direct measures of writing ability
involve assessing actual samples of student-writing. 
These measures, like holistic scoring, analytical 
scoring, T-unit analysis and primary trait scoring, 
help the tester assess students' ability to achieve 
a purpose in relation to specific audience, use 
language and style appropriate to a specific 
situation, organize and implement a set of ideas 
related to a topic, and approach a topic in a 
creative interesting manner (Reed, 1984).
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2.4 Summary
When advantages and disadvantages of essay 
writing and cloze procedure are studied carefully, 
it seems that they serve similar purposes, i.e., 
provide information on the learner's ability to use 
the language integratively. Thus, these two
different measures of linguistic competence can be 
compared to determine how well they measure the same 
aspects of language proficiency.
CHAPTER 3 
METHODOLOGY
3.1 Introduction
Cloze procedure has a lot of advantages; in 
general it is objective and integrative, quick and 
inexpensive in construction, and a valid and 
reliable measure of second language proficiency. 
Therefore, cloze tests have been widely used in 
ESL/EFL situations in the assessment of overall 
language proficiency, i.e., in the assessment of all 
language elements from reading comprehension to 
grammar. Although this procedure as a measure for 
assessing the grammatical knowledge has been used by 
several researchers, such as Alderson (1979), 
Bachman (1985), Cohen (1980), Hanania and Shikhani 
(1986), Jones (1977), Miller (1978), and Oiler and 
Inal (1971), in recent years with the need for 
measuring communicative ability there has been an 
interest toward using more direct ways, such as an 
essay writing test, of measuring the learner's 
grammatical knowledge and ability to use the 
linguistic elements correctly. Further, according 
to researchers like Alderson (1979) and Carroll 
(1980), the validity of the cloze procedure as a 
testing technique for measuring second language 
proficiency is still debatable.
The concern of this study was to find out how 
well the cloze procedure in relation to essay 
writing measures students' grammatical knowledge.
Specifically, three testing techniques— selected- 
deletion cloze, multiple-choice cloze and essay 
writing— for assessing the learner's grammatical 
ability to use English prepositions were 
investigated to determine to what extent they 
correlated. A high correlation would indicate these 
different testing techniques measured the same skill 
or the learner's ability to function in the 
language. On the contrary, a low correlation would 
indicate these techniques did not measure the same 
skill or ability.
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3.2 Subjects
The subjects of this study were Bilkent 
University School of English Language (BUSEL) 
intermediate level students. These subjects who 
took part in this study were considered to have 
similar proficiency levels of English because 
students who enter Bilkent University first take an 
English proficiency exam and those who pass this 
exam become first year university students. Those 
who do not pass this exam take a Placement Test and 
from their scores on this test, they are placed into 
BUSEL classes according to their proficiency levels.
One class was selected because the teacher of 
the class volunteered and it was expected that no 
problems would be met in the collection of data. A 
total of 18 students participated in the study. All 
the students were Turkish and their ages ranged
between 17 and 22. They all had studied English as 
a foreign language for two years at BUSEL. The 
entire class was used for the essay writing task. 
Two of the students whose essays were selected for 
the cloze tests were eliminated from the remainder 
of the study, so only 16 subjects were included in 
the study.
This study was conducted at BUSEL in the 
subjects' usual classroom at their usual class hours 
with the intention of lowering stress and test 
anxiety.
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3.3 Materials
3.3.1 Essays
An essay on the given topic related to the 
students' general interest ("Describe yourself and 
the room you live in") was written by the students 
in the participating class. Two of these essays, 
in which the prepositions im, in and ni were used 
frequently, were selected for the cloze tests and 
are hereafter identified as Essay-1 and Essay-2 (see 
Appendixes A and B).
3.3.2 Cloze Passages
The two selected essays were both modified as a 
selected-deletion cloze test and as a multiple- 
choice selected-deletion cloze test resulting in 4 
cloze passages, hereafter identified as Essay- 
1/Selected-deletion, Essay-l/Multiple-choice, Essay- 
2/Selected-deletion and Essay-2/Multiple-choice (see
Appendixes C, D, E, and F). Since the same passages 
were used for both the selected-deletion and the 
multiple-choice cloze tests, the effects of 
variables, such as readability level and content 
among the four different passages, were eliminated.
For all cloze tests, the words to be deleted 
were determined together with a native speaker. 
Only the prepositions i^ n. In, and nt were deleted. 
Jongsma (1980) states that the selective deletion 
systems aimed at particular elements are more 
effective than fixed-ratio deletion systems because 
the examiner can control the words to be deleted. 
For selected-deletion cloze tests, no options were 
given, but for multiple-choice cloze tests three 
options— one correct answer and two distractors—  
were given for each of the blanks. Each cloze 
passage with the first and last sentences left 
intact consisted of 25 deletions. The first and the 
last sentences of the essays were left intact in 
order to provide some context and motivation for the 
students.
Each test was printed as a 3-page booklet. All 
the instructions and a practice example were given 
on the front page of the tests.
3.3.3 Answer Keys
Two answer keys— one for Essay-1 and one for 
Essay-2— were prepared by a native speaker of 
English (see Appendixes G and H). Cohen (1980) has 
suggested the eliciting of cloze answers from native
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speakers.
3.4 Data Collection
Subjects were first given the essay writing 
task with a time limit of 50 minutes. Table 3.1 
shows the results of the essay writing test.
Table 3.1
The Scores Obtained on Essay Writing Test
Subjects Scores %
1 100
2 100
3 100
4 92
5 91
6 88
7 83
8 80
9 75
10 72
11 71
12 71
13 66
14 66
15 61
16 57
17 50
18 33
Instructions for the essay writing task were read 
aloud by the experimenter and also provided in 
writing on the first page of the booklets given to 
the subjects. Subjects were told that they would be 
asked to do some other activities with these essays 
without telling the nature of the activity, that is, 
selected-deletion and multiple-choice cloze tests. 
After the completion of the first stage of the data 
collection, papers were collected and the essays 
were scored (see Section 3.5 for the scoring
procedure). Two essays were then selected for the 
cloze tasks. Two of the students (numbers 14 and 
15) whose essays were selected for the cloze tasks 
were eliminated from the study. The remainder of 
the subjects were divided into two groups, hereafter 
identified as Group A and Group B, by matching the 
students according to the results of the essays. 
Table 3.2 shows the results of the matching.
Table 3.2
Matched Groups
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Group A Group B
Subjects Scores Subjects Scores
1 100 2 100
4 92 3 100
5 91 6 88
8 80 7 83
10 72 9 75
11 71 12 71
16 57 13 66
17 50 18 33
One week after the essay writing task, subjects 
in Group A were given Essay-1/Selected-deletion, and 
students in Group B were given Essay-l/Multiple- 
choice test. Both of the groups were asked to 
complete the passages in the same amount of time, 30 
minutes, during the same class session.
On the following day. Group A was given Essay- 
2/Multiple-choice test to complete in a time limit 
of 30 minutes, and Group B was given Essay 
2/Selected-deletion with the same limit of time as 
Group A, again during the same class session.
3.5 Analytical Procedure
The aim of this study was to investigate how 
well selected-deletion cloze and multiple-choice 
cloze correlate with each other and with an essay 
test for measuring the foreign language learner's 
ability to use English prepositions. Calculating 
the correlation of scores on one instrument with 
scores of the same group of students on another 
similar instrument or measure is involved in 
assessment of validity (Rye, 1982). It is
considered that different instruments measure the 
same ability or skill if there is a high correlation 
between these measures.
For the scoring of the essays, the number of 
correctly used prepositions on, in and ni was 
divided by the potential number of the same 
prepositions with a total possible score of 100%. 
Using the exact-word scoring method, subjects were 
graded on the number of correctly replaced blanks on 
the cloze tests and 4 points were given to each 
correct replacement with a total possible score of 
100%.
Then, each set of scores was correlated with 
the results of one of the other measures using a 
Pearson Product Moment Correlation statistical test 
in order to determine whether each pair of scores 
measures the same ability or skill, that is, the 
learner's ability to use English prepositions.
In the next chapter, an explanation of the
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statistical calculations and the results of the 
correlations between the different measures will be 
explained.
33
CHAPTER 4 
DATA ANALYSIS
4.1 Introduction
Recent research has shown that some researchers 
like Alderson (1979), Carroll (1980), and Jones 
(1977) have questioned the validity of the cloze 
procedure because it does not represent interactive 
communication and is not a direct means of 
evaluating functional language ability. In 
addition, tests can be produced which differ 
markedly in reliability and validity when different 
deletion rates and starting points are applied to 
the same text. The objective of this study was to 
find out how well two types of cloze tests, namely 
selected-deletion cloze and multiple-choice cloze 
tests, correlated with each other and with an essay 
writing test.
Cloze is considered to be an indirect testing 
technique, as mentioned above, because it only 
requires recognition and recall while essay writing 
is considered to be a direct means for evaluating 
performance because it is productive, requiring the 
learner to use his/her knowledge in a creative way. 
Baker (1989) says that the criterion performance 
(the learner's ability to use the language 
functionally) is what the examinee has to do in a 
real life situation, i.e., the learner uses his/her 
ability to produce the language and the test 
performance is what the examinee has to do during a
test. Then, according to Baker's criteria, cloze is 
what the learner does during a test, i.e., the 
context of the cloze test reminds the learner of 
using his/her linguistic competence as much as 
possible, but essay writing is what the learner can 
do in a real life situation, i.e., the learner is 
forced to use his knowledge of the language 
functionally.
The results of the essay writing test were 
taken as the first criteria and the results of the 
two cloze tests were taken as the second and third 
criteria for determining the subjects' ability to 
use the prepositions im, in, and nt. Then, the 
results of all these measures were correlated with 
each other using the Pearson Product Moment 
Correlation for the purpose of finding out whether 
the tests measured the students' ability in the same 
way.
An important issue about the interpretation of 
data analysis is that proving the validity of 
certain techniques is difficult, as universally 
agreed. In this study, three testing techniques for 
assessing grammatical knowledge are correlated. If 
high correlations are found between any of these 
testing techniques, what can be said is that they 
seem to be measuring the same things. However, it 
is hard to say that any of these techniques are a 
valid measure of grammatical knowledge even if high 
correlations were found, since the study was not
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conducted with a large number of subjects.
4.2 Efi suits.
Scores were obtained on three different 
measures of grammatical knowledge: an essay writing
test, a selected-deletion cloze, and a multiple- 
choice cloze. Table 4.1 below shows the scores
obtained on the three tests.
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Table 4.1
Scores Obtained on the Tests
SUBJECTS ESSAY
%
SELECTED-
DELETION
CLOZE
%
MULTIPLE-
CHOICE
CLOZE
%
1 100 60 72
2 100 64 68
3 100 60 68
4 92 60 76
5 91 68 88
6 88 88 84
7 83 72 80
8 80 68 76
9 75 60 64
10 72 76 88
11 71 84 100
12 71 72 80
13 66 84 64
16 57 48 64
17 50 68 88
18 33 80 88
For the scoring of the essays, the number of 
correctly used prepositions on, in, and ai was 
divided by the potential number of the same 
prepositions with a total possible of 100%. For the 
scoring of the cloze tests, subjects were graded on 
the number of correctly replaced blanks and 4 points 
were given to each correct replacement with a total 
possible score of 100%. Since scores obtained on
the measures were of different weights, the results 
were converted into percentages for ease of 
statistical calculations.
4.3 Statistical Analysis
The Pearson Product Moment Correlation (PPMC), 
which is "an index of the tendency for the scores 
of a group of examinees on one test to covary (that 
is, to differ from their respective mean in similar 
direction and magnitude) with the scores of the same 
group of examinees on another test" (Oiler, 1979, 
p.54), was used to correlate the test results. The 
following three correlations were computed: (1)
essay scores and selected-deletion (SD) cloze 
scores, (2) essay scores and multiple-choice (MC) 
cloze scores, and (3) selected-deletion (SD) cloze 
scores and multiple-choice (MC) cloze scores. Table 
4.2 below shows all the possible PPMC coefficients.
Table 4.2
PPMC Coefficients Between the Tests
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ESSAY SD CLOZE MC CLOZE
ESSAY 1.0 -0.25 -0.28
SD CLOZE -0.25 1.0 0.59
MC CLOZE -0.28 0.59 1.0
As indicated in the table, the correlation 
between the essay writing test and selected-deletion 
cloze was found to be -0.25 which is non­
significant. Carroll and Hall (1985) state that for 
a correlation to be significant, it should be at 
least 0.54 with 20 testees, 0.35 with 50 testees and 
0.25 with 100 testees. Since correlation is a
measure of relatedness of two variables, this result 
implies that the two tests, essay writing test and 
selected-deletion cloze, do not measure the same 
dimension of language ability.
Further, the correlation between the essay 
writing test and multiple-choice close was found to 
be -0.28 which is non-significant. According to 
this result, it can be said that these two tests do 
not correlate with each other and do not measure the 
same thing.
Finally, it can be seen that there is a 
positive correlation r=0.59 between the selected- 
deletion cloze and the multiple-choice cloze tests. 
This correlation is significant at p<.05 level 
according to Fisher and Yates' criteria (1963). 
Thus, it can be concluded that these two tests have 
a significant correlation and they seem to measure 
the subjects' ability to use the prepositions on. 
in. and ai in the same way.
In addition to the PPMC, descriptive statistics 
were computed for each set of scores to compare the 
subjects' performance in terms of mean scores and 
variability of scores on these testing techniques, 
even though this was a secondary concern of the 
study. Table 4.3 shows the results of the
descriptive statistics between essay writing, 
selected-deletion cloze, and multiple-choice cloze.
As indicated in Table 4.3 below, the mean of 
the essay writing test is higher than that of the SD
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Cloze. So, it was found that the subjects seemed to 
perform better on essay writing than on SD Cloze.
Table 4.3
The Descriptive Statistics for Essay Writing, 
Selected-Deletion Cloze and Multiple-Choice Close
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ESSAY SD CLOZE MC CLOZE
MEAN 76.80 69.50 77.30
SD 19.08 10.92 10.83
df=15
In addition. the essay writing test and i
Cloze have very similar means although there is more 
variability of scores on the essay test. Thus, the 
essay writing test seemed to discriminate more among 
the subjects. Further, the mean of the MC Cloze is 
higher than that of the SD Cloze. It appears that 
the subjects performed better on the MC Cloze than 
on the SD Cloze.
Additionally, a one-way Anova was run for all 
sets of scores for determining the variability of 
the scores both between the groups and within the 
groups. Table 4.4 below shows the results of the 
one-way Anova.
Table 4.4
Results of the One-Way Analysis of Variance (Anova)
Source D.F.
Sum of 
Squares
Mean
Squares
F
Ratio
F
Prob.
Btw.Grps. 2 678.0417 339.0208 1.6935 .1954
Wth.Grps. 45 9008.4375 200.1875
Total 47 9686.4792
As seen in Table 4.4 above, the F probability was 
found to be non-significant, i.e., there was no
significant difference on the three testing 
techniques in terms of the variability of scores.
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4.4 Discussion of Results
Baker (1989) says that correlation coefficients
help us discover what exactly a test is testing and
if different tests are measures of "the same thing"
or not. According to Baker:
If the correlation coefficient between two 
sets of scores is sufficiently high, we 
may, in certain circumstances, conclude 
that roughly the same dimension of 
proficiency is being measured by each 
test. If, on the other hand, the 
correlation coefficient is low, we can 
conclude that the two aspects of 
proficiency which the test is measuring 
are relatively distinct, (p.58)
From the results of the PPMC done between 
essay writing test and SD cloze, essay writing test 
and MC cloze, and SD cloze and MC cloze, the highest 
correlation obtained was betweeii the SD cloze and 
the MC cloze (0.59) which is a significant
correlation. According to the results, we can 
conclude that "roughly the same dimension of
proficiency", the student's ability to use the 
prepositions i^ n, in, and ni, is being measured by 
the two cloze tests.
The results of the correlations done between 
the essay writing test and the two cloze tests were 
not found to be significant or positive, indicating 
that "aspects of proficiency" which the essay and 
cloze tests are measuring are "relatively distinct".
Thus, it can be said that the learner's ability to 
use the prepositions qxx, in, and nt on the essay 
writing test and the two cloze tests is not being 
measured in the same way. This may have occurred 
because, as mentioned in previous chapters, cloze is 
considered to require recognition and recall, but 
essay writing is considered to require production of 
grammatical knowledge.
The results of the descriptive statistics done 
for the essay writing, SD cloze and MC cloze show 
that the mean of the essay and the MC cloze were 
higher than the SD cloze (the mean of the essay 
writing was 76.80, that of the selected-deletion 
cloze was 69.50, and that of the multiple-choice 
cloze was 77.30). In addition, the standard
deviation of the essay writing (19.08) was higher 
than those of the selected-deletion cloze (10.92) 
and multiple-choice cloze (10.83), i.e., the essay
writing seems to discriminate among the students 
better than the SD cloze and the MC cloze because 
there is more variability in the scores. On the 
other hand, the result of the one-way Anova show 
that there was no difference between the means of 
the three sets of scores.
According to Harrison (1983), in order to make 
statements as to how good or bad the tests are, 
tests are usually tried on 200 subjects. He also 
claims that more convincing statements can be made 
when a great number of scores are used for
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statistical calculations. So, the results could 
have been different from those obtained if this 
study had been done with more subjects.
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CHAPTER 5 
CONCLUSIONS
5.1 Summary of the Study
The focus of this study was primarily on the 
yalidity of the cloze procedure for assessing the 
learner's ability to use his/her grammatical 
knowledge. Two cloze tests, namely selected- 
deletion (SD) cloze and multiple-choice (MC) cloze, 
were correlated with each other and with an essay 
writing test.
The yalidity of the cloze tests used for
assessing the learner's grammatical ability is at
issue. These tests haye some disadyantages, but are
widely used in ESL/EFL situations testing grammar
and reading comprehension because they are
objectiye, easy to construct and economical to
score. As the cloze tests are a recognition type of
test, they are considered as an indirect way of
testing grammar. It is considered better to use a
production type of test like essay writing because
it is a direct way of testing the learner's ability
to use the language. Howeyer, the reliability of
the graders' essay scores is sometimes questionable,
as Follman and Anderson (1967) state;
The unreliability usually obtained in the 
eyaluation of essays occurs primarily 
because raters are to a considerable 
degree heterogeneous in academic
background and haye had different 
experiential backgrounds which are likely 
to produce different attitudes and yalues 
which operate significantly in their 
eyaluations of essays. (pp.190-200)
To find out how well these cloze tests—  
Selected-Deletion Cloze (SD Cloze) and Multiple- 
Choice Cloze (MC Cloze)— measured subjects' 
grammatical knowledge, they were correlated with 
each other and with an essay writing test. The 
study was carried out at Bilkent University, School 
of English Language (BUSEL). The 18 subjects who 
participated in the study were from an intermediate 
level class. The statistical analysis was carried 
out for 16 of the subjects.
The subjects were first asked to write an essay 
on a given topic. For the scoring of the essays, 
the percentage of correctly used prepositions o q , in 
and ai was computed. After the scoring of the 
essays, the subjects were matched and divided into 
two groups according to their essay results for the 
purpose of preventing the practice effect, i.e., 
groups took different essays for different cloze 
tasks. Then, two of the students' essays were 
modified both as SD Cloze and MC Cloze. Each cloze 
test, in which only the prepositions on. In, and at 
were deleted, had 25 deletions (see Appendixes C, D, 
E, and F). The scoring of the cloze tests was done 
according to the exact-word method, and each 
correctly replaced blank was given 4 points.
The results obtained from three different 
testing techniques— SD Cloze, MC Cloze and essay 
writing test— were all correlated with each other. 
The statistical procedure used in this study was the
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Pearson Product Moment Correlation. Apart from the 
correlational analysis, descriptive statistics were 
computed for each set of the scores to find out on 
which of these testing techniques students performed 
better. Additionally, a one-way Anova statistical 
test was also run to find out whether there was a 
significant difference between the scores.
The findings reject one of the null hypotheses 
of the study: "There is no significant positive 
correlation between the selected-deletion cloze and 
the multiple-choice cloze tests in measuring the 
learner's ability to use the prepositions iin, in, 
and ni in an EFL situation". The findings for the 
essay writing test, on the other hand, accept the 
null hypothesis: "There is no significant positive 
correlation between the essay writing test and the 
selected-deletion cloze and multiple-choice close 
tests in measuring the learner's ability to use 
prepositions iin. in, and ai in an EFL situation".
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5.2 Conclusions
From the results of the study, it can be 
concluded that the essay writing test and the two 
types of cloze tests do not measure the learner's 
ability to use his/her grammatical knowledge in the 
same way. The PPMC coefficient between the essay 
writing test and SD Cloze was r= -0.25, and the PPMC 
coefficient between the essay writing test and the 
MC Cloze was r= -0.28. The reason for these results
might be due to the characteristics of these 
measures. Essay writing is considered to have a 
production test format whereas cloze is considered 
to have a recognition and recall test format, 
especially for the MC Cloze. This does not mean 
that cloze cannot be used as a measure of linguistic 
competence, only that it cannot be used in place of 
an essay writing test for measuring students' 
ability to use language intégrâtively.
However, it can be concluded that the two types 
of cloze, SD Cloze and MC Cloze, reflected the 
learner's ability to use his/her grammatical 
knowledge of prepositions in the same way. The PPMC 
coefficient found between the SD Cloze and the MC 
Cloze tests was r= 0.59 at p<.05 level. This 
relatively significant correlation coefficient 
demonstrates that there is a considerable similarity 
between the SD Cloze and MC Cloze tests. Both types 
of cloze formats seem to assess knowledge equally 
well even though SD Cloze requires production of the 
grammatical item and the MC Cloze only requires 
recognition and recall. This means that either 
format can be used for assessing students' knowledge 
of specific linguistic items.
From the results of further analysis of the 
data, not directly related to the hypotheses, it can 
be tentatively concluded that the essay writing 
seems to discriminate among students better than the 
cloze tests. The standard deviation of the essay
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writing was higher (SD=19.08) than those of the SD 
Cloze (SD=10.92) and MC Cloze (SD=10.83), i.e., 
there was more variance of scores on the essay 
writing than on the SD Cloze and MC Cloze.
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5.3 Assessment of the Study
The reliability of the results of this study 
are questionable on the basis of Harrison's (1983) 
claim:
in experimental test development work, 
researchers like to try out new tests on 
about two hundred students before the 
statistics derived from them can be used 
as evidence for how good the tests are for 
the job they were designed to do. (p.ll8)
Harrison claims that tests are usually tried on 200
hundred students before researchers can make
convincing statements as to whether they are good or
bad. Although the administration of the procedures
was given great care, the number of the subjects was
not a sufficient number to find possible
significance and make more convincing statements.
5.4 PedafiQfiical Implications
The results of this study showed that SD Cloze 
and MC Cloze tests are related to each other in what 
they are measuring, but essay writing is not related 
to these cloze tests. Thus, it is suggested that 
teachers use either of these cloze tests to see how 
well students perform on specific grammatical items, 
but not expect cloze tests to reflect students'
ability to perform on production tasks, such as 
essay writing.
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5.5 Implications for Future Research
For further research, correlations of these 
measures should be done with a larger number of 
subjects as mentioned previously and with different 
writing topics, and they should be correlated with 
other types of tests as well.
In addition, research on testing should use 
natural testing procedures. Since subjects are 
usually asked to write either an essay or to take 
any other test in the classroom, asking subjects to 
write an essay and then to take the same essay(s) as 
cloze procedure is not a natural testing procedure. 
In other words, subjects' knowledge of specific 
linguistic items should be evaluated on the basis of 
a natural testing procedure in the classroom, like 
evaluating their knowledge according to their 
writing samples, etc.
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APPENDIX A 
ESSAY 1
With a time limit of 50 minutes, write an essay of 
about 300 words describing yourself and the place 
you live or the room in which you spend most of your 
time.
I am the oldest child in my family. I have got 
brown eyes and black hair. I was born at May 20 in 
1973, my family lives in Istanbul. Istanbul is the 
biggest city in Turkey, I have a sister and a 
brother, they are younger.
I came Ankara at October last year, now I live 
in Ankara but my family are in Istanbul. The reason 
I am in here I am a student in Bilkent University. 
My department is internal design, I live at a small 
room at the dormitory. There are two girls with me 
in the room, three wardrobes are in it. My wardrobe 
has got three shelves. All of the books are on the 
high shelf, but I put my tape at the low shelf.
There is also a TV in the room we watch it. My
friend's has got it. There is a yellow light in the 
ceiling. My bed is at the corner in the room. It 
is next to the window. There is hot water always at
the dormitory, I like cooking but I cannot cook in
the room. I can cook at the first floor in the 
dormitory. There is a stove there. In the 
dormitory, we also wash our clothes.
There is everything and we can use. Life is 
beautiful. I like it. That is the end now.
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APPENDIX В 
ESSAY 2
With a time limit of 50 minutes, wite an essay of 
about 300 words describing yourself cind the place 
you live or the room in which you spend most of your 
time.
I am twenty-one years old and I have brown eyes 
and short brown hair. I don't have any brothers or 
sisters. I was born in Konya. I am a student in 
BUSEL. My father died and my mother lives in Adana. 
When I am on vacation, we live in Konya together 
with my grandfather and grandmother. But now, I stay 
at the dormitory in Bilkent.
Last year, I were stayed in a very bad room. 
My roommates were very moody and nervous. I 
couldn't come to an agreement on them. In this 
year, I can come to an agreement on new roommates.
There are four beds, four studying tables, four 
chairs, four bookboards and four wardrobes in my 
room. There is a small refrigerator behind the 
door. There are two beds on the left and two beds 
on the right. My wardrobe is near the refrigerator. 
My friends' wardrobes are in the left corner of the 
room. One of the friends has got an aquarium. It 
is on a table. I have got a tape. The tape is on 
my bookboard. There are a lot of things in my 
cupboard.
I like to lie in my bed and I like to read poem 
books in the night. I feel relax in the dormitory 
because it is quiet. Shortly, I am very happy here 
in Ankara.
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APPENDIX C
THE FRONT PAGE
DO NOT TURN OVER THE PAGE UNTIL YOU ARE TOLD
SELECTED-DELETION CLOZE BOOKLET fl)
NAME.........................
UNIVERSITY...................
DIRECTIONS
There is an essay in this booklet. 25 words have 
been taken out and blanks put in their place. Your 
job will be to guess which word has been left out of 
each space and write that word in the blank.
REMEMBER THESE THINGS
1. Write only ONE word in each blank.
2. Try to fill in every blank.
3. You may leave difficult blanks and come back to 
them when you have finished.
4. Spelling mistakes will not be marked wrong.
5. Write neatly please.
6. It takes half an hour to do the test.
EXAMPLE
MY BEAUTIFUL DOG
I have a beautiful dog. It always sleeps
(1 ) .....the ladder. It does not like sleeping
(2) ... night.
I am the oldest child in my family. I have
brown eyes and black hair. I was born (1).... the
20th of May (2).... 1973. My family lives (3)....
Istanbul which is the biggest city (4).... Turkey.
I have a sister and a brother. They both are 
younger than me.
I came to Ankara (5).... October, last year.
Now, I have been living (6)....  Ankara, but my
family still lives (7).... Istanbul. The reason
that I am here is that I am a student (8)....
Bilkent University. I attend classes (9).... the
department of internal design. I live (10).... a
small room (11).... the third floor (12).... the
dormitory. There are two other girls who live
together with me (13)....the same room. We have
three wardrobes (14).... the room. There are three
shelves (15)....my wardrobe. My books are
(16) ...  the top shelf and I put my tape recorder
(1 7 ) ...  the bottom shelf. There is also a TV
(18) ..... the room. It is my friend's. There is a
yellow light (19).......  the ceiling. My bed is
(20).....  the corner of the room. It is next to the
window which is (21).... the far side of the room.
There is always hot water (22).... the dormitory.
I like cooking, but I can not do it (23).... the
room. I can cook (24)... the first floor because
there is a stove there. (25)....the dormitory, we
can also wash our clothes.
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Shortly, we can find here whatever we need.
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APPENDIX D
THE FRONT PAGE
DO NOT TURN OVER THE PAGE UNTIL YOU ARE TOLD
SELECTED-DELETION CLOZE BOOKLET (2 )
NAME.........................
UNIVERSITY...................
DIRECTIONS
There is an essay in this booklet. 25 words have 
been taken out and blanks put in their place. Your 
job will be to guess which word has been left out of 
each space and write that word in the blank.
REMEMBER THESE THINGS
1. Write only ONE word in each blank.
2. Try to fill in every blank.
3. You may leave difficult blanks and come back to 
them when you have finished.
4. Spelling mistakes will not be marked wrong.
5. Write neatly please.
6. It takes half an hour to do the test.
EXAMPLE
MY BEAUTIFUL DOG
I have a beautiful dog. It always sleeps
(1 ) .....the ladder. It does not like sleeping
(2) ... night.
I am twenty-one years old and I have brown eyes 
and short brown hair. I don't have any brothers or
sisters. I was born (1).... Konya. Now, I am a
student (2).... Bilkent University, School of
English Language. My father is dead and my mother
lives (3).... Adana. When I am (4).... vacation,
we live (5).... Konya together with my grandfather
and grandmother. (6)....Ankara, I stay (7)....
the dormitory (8).... Bilkent. I usually get up
(9).... nine o'clock because I like sleeping. This
is my second year (10).... Bilkent University.
Last year, I stayed (11)...  a very bad room
because my roommates were moody. I never came to an 
agreement with them. This year I am lucky because
the girls (12).... the room are very funny. There
are four tables and chairs (13)....  the room
(14).... which we live. There is a small
refrigerator (15).... our room behind the door.
There are four beds (16).... the right. Two of the
tables are (17).... the tile floor. My wardrobe is
(1 3 ).... the right of the refrigerator which is
white. My friends' wardrobes are (19).... the left
corner of the room. One of my roommates has an
aquarium which is (20).... one of the tables. I
have got a tape that is (21).... my cupboard.
There are a lot of things (22).... my bookcase.
I like lying (23).... my bed and reading poems
(24).... night. I feel relaxed (25).... the
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dormitory. Shortly speaking, I am very happy here 
in Ankara.
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APPENDIX E
THE FRONT PAGE
DO NOT TURN OVER THE PAGE UNTIL YOU ARE TOLD
MULTIPLE-CHOICE CLOZE BOOKLET fl)
NAME......................
UNIVERSITY................
DIRECTIONS
There is an essay in this booklet. 25 words have 
been taken out and three options given for each 
deletion in their place. Your job will be to choose 
the correct answer among the given options and write 
that word in the blank. Do not circle any options. 
REMEMBER THESE THINGS
1. Choose and write only ONE word in each blank.
2. Try to fill in every blank.
3. You may leave difficult blanks and come back to 
them when you have finished.
4. Spelling mistakes will not be marked wrong.
5. Write neatly please.
6. It takes half an hour to do the test.
EXAMPLE
THE HEAVY SUITCASE
{the}
My wife has a blue suitcase. She has (1) {a}
{an}
.... suitcase in which she keeps valuable jewels.
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I am the oldest child in my family. I have brown
{at}
eyes and black hair. I was born (l){on>.... the
{in}
{in}
20th of May (2){on}.... 1973. My family lives{at}
{at}
(3) {in}....Istanbul which is the biggest city
{to}
{at}
(4) {of}....Turkey. I have a sister and a brother.
{in}
They both are younger than me.
{in}
I came to Ankara (5){at}.... October, last
{for}
{at}
year. Now, I have been living (6){to}.... Ankara,
{in}
{in}
but my family still lives (7){at}.... Istanbul.
{for}
The reason that I am here is that I am a student
(at)
(8) (on)... Bilkent University. I attend classes
(to)
(in)
(9) {on}... the department of internal design.
{to}
{on}
I live (10){in}.... a small room
{to}
{at}
(11){on}.... the third floor
{of}
{in}
(12){on}.... the dormitory.
{to}
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There are two other girls who live
{in}
together with me (13){on} .
{with}
the same room. We
{in}
have three wardrobes (14){of}.
{on}
the room.
{to}
There are three shelves (15){on},
{in}
my wardrobe.
{to}
My books are (16){on},
{ at}
the top shelf and I put
{on}
my tape-recorder (17){to}.... the bottom shelf.
{of}
{in}
There is also a TV (18){on}.... the room. It is
{of}
{at}
friend's. There is a yellow light (19){of}.... the
{on}
{at}
ceiling. My bed is (20){of}.... the corner of the
{for}
{at}
room. It is next to the window is (21){of}.... the
{for}
far side of the room. There is always hot water 
{in}
(22){on} .... the dormitory. I like cooking, but I
{with}
{on}
can't do it (23){in}.... the room. I can
{by}
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{on>
cook (24){in}.... the first floor of the dormitory
{at}
{in}
because there is a stove there. (25){of}.... the
{on}
dormitory, we can also wash our clothes.
Shortly speaking, we can find here whatever we
need.
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MULTIPLE-CHOICE CI-OZE BOOKLET (2)
THE FRONT PAGE
DO NOT TURN OVER THE PAGE UNTIL YOU ARE TOLD
NAME......................
UNIVERSITY................
DIRECTIONS
There is an essay in this booklet. 25 words have 
been taken out and three options given for each 
deletion in their place. Your job will be to choose 
the correct answer among the given options and write 
that word in the blank. Do not circle any options. 
REMEMBER THESE THINGS
1. Choose and write only ONE word in each blank.
2. Try to fill in every blank.
3. You may leave difficult blanks and come back to 
them when you have finished.
4. Spelling mistakes will not be marked wrong.
5. Write neatly please.
6. It takes half an hour to do the test.
EXAMPLE
THE HEAVY SUITCASE
{the}
My wife has a blue suitcase. She has (1) {a}
{an}
.... suitcase in which she keeps valuable jewels.
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I am twenty-one years old and I have brown eyes 
and short brown hair. I don't have any brothers or 
sisters.
{in}
I was born d){on}.... Konya. Now, I am a
{to}
{on}
student (2){at} .... Bilkent University School of
{for}
English Language. My father is dead and my mother 
lives
{on} {in}
(3){in}.... Adana. When I am (4){on} ....
{for} {at}
{in}
vacation, she lives(5){at}.... Konya together with
{to}
{in}
my grandfather and grandmother. (6){at}....
{on}
{in}
Ankara, I stay (7){for}..... the dormitory
{of}
{on} {at}
(8){at}....  Bilkent. I usually get up (9){in}....
{to} {on}
nine o'clock because I like sleeping. This is my
{at}
second year (10){on} ....Bilkent University.
{for}
{in}
Last year, I stayed (ll){on}.... a very bad room
{at}
because all of my roommates were moody. I never 
came to an agreement with them. This year I am
(on)
lucky because the girls (12){in} .... my room are
{with}
pretty and funny. There are four tables and chairs 
{of}
(13) {on}...  the room
{in}
{in}
(14) {for}.... which we live. There is a
{on}
{in}
refrigerator(15){on} .... the room behind the door.
{with}
{in}
There are four beds (16){on}.... the right. All of
{at}
{to}
the tables (17){in}.... the tile floor. My
{on}
{on}
wardrobe is (18){to}.... the right of the
{in}
refrigerator which is white. My friends' wardrobes 
{at}
are (19){on}.... the left corner of the room.
{in}
One of my roommates has an aquarium 
{on}
which is (20){at}.... the table. I
{in}
{in}
have a tape-recorder that is (21){of} .... my
{for}
{at}
cupboard. There are a lot of things (22){in}....
{of}
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{dovm}
my bookcase. I like lying (23) {on}.... my bed
{to}
{on}
and reading poems (24){in}.... night. I feel
{on}
{of}
relaxed (25){in}.... the dormitory. I am very
{at}
happy here because I can find whatever I need.
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(1) ON
(2) IN
(3) IN
(4) IN
(5) IN
(6) IN
(7) IN
(8) AT
(9) IN
(10) IN
(11) ON
(12) IN
(13) IN
(14) IN
(15) IN
(16) ON
(17) ON
(18) IN
(19) ON
(20) AT
(21) AT
(22) IN
(23) IN
(24) ON
(25) IN
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(1) IN
(2) AT
(3) IN
(4) ON
(5) IN
(6) IN
(7) IN
(8) AT
(9) AT
(10) AT
(11) IN
(12) IN
(13) IN
(14) IN
(15) IN
(16) ON
(17) ON
(18) ON
(19) AT
(20) ON
(21) IN
(22) IN
(23) ON
(24) AT
(25) IN
APPENDIX H 
ANSWER KEY 
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